
Introduction
In the world-wide school movement, there is
a growing awareness of the significance of
the child (or pupil) study. It is the instrument
initiated by Rudolf Steiner to enable teachers
to take educational issues into their own
hands through discussions in their own cir-
cles. Child studies are being carried out at an
increasing number of schools, enabling the
schools to resolve the educational challenges
themselves; so there seems to be less need to
‘outsource’ them.

In this context the question of the whole
class study comes up more and more fre-
quently. Would there also be a format for
the discussion of a class as with the child
study? There is one. It is simply of a com-
pletely different nature from the child or
pupil study.

A whole class study will generally be called
for, when the subject teachers are having
difficulties dealing with a particular class.
The subject teachers then get together with
the class teacher and discuss their questions
and problems. 

Such an undertaking will easily come un-
stuck socially, as either people discuss the
pupils who cause them difficulties, or else
they come up against the class teacher and
see in them – implicitly or explicitly – the
cause of the difficulties in question.

In this case we are touching on the right re-
lationship between the subject teacher and
the class teacher. It is an area that is waiting

to be worked through, which should be ad-
dressed on another occasion.

A whole class study should take place as a
matter of course, when one class teacher
hands over to another, or when a class moves
on to the upper school.

The Picture
In the first step of the child study process we
endeavour to understand the child as a pic-
ture of his- or herself. Once this has hap-
pened, we endeavour to understand this pic-
ture from the forces that have created him
or her. Once this has been done, we will
strive to find helpful measures in education
itself. These are the well-known three steps. 

In a whole class study the approach is a dif-
ferent one. In order to understand a class
community, another level needs to be found.
This is easy to follow, for you cannot under-
stand the gestalt (constellation) of a class
community by studying the individual pupils.
Now you have to change to a different level,
a meta-level.

This new level can be found by making the
characteristics of the class community visi-
ble. These characteristics are easy to dis-
cover; they are outer characteristics. If these
are seen collectively in their variety, a picture
of the class community actually appears on a
different level.

The process consists of first gathering these
characteristics and afterwards viewing how
they inter-connect and sound together. We
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do not need to be put off by the fact that a
lot of the characteristics are really obvious
and simple, they are just rarely viewed in
their inter-connectedness. 

It is not always necessary to track down all
the characteristics; sometimes after a few
attempts you sense how a picture of a class
arises without the individual children or
pupils needing to stand out.

Characteristics which define the Gestalt
of a Class Community are as follows: 

1. What is the ratio of boys to girls?
Everyone knows from experience that a quite
definite “boys’ class” has a different dynamic
momentum from a girls’ class. Girls behave
quite differently in a class dominated by
boys, from the way they do in a “girls’ class”.
So do boys. If there is a rough balance, boys
and girls are more neutral in their relation-
ship to one another.

2. What is the distribution of birthday 
dates? 

Is there a more-or-less even spread of birth-
day dates, or are there a lot of winter birth-
days or spring birthdays in a class? Or do we
have a problem with celebrating birthdays,
because so many birthdays are in the sum-
mer, i.e. in the holidays? Now a winter class is
something quite, quite different from an au-
tumn class. (With older classes, i.e. upper
school, we can look at the mixture of zodiac
signs in this context).

3. What is the ratio of younger to older 
pupils within the class? 

Are there mainly children in the class, whose
ages lie in the middle, or are there a lot of
young children, or older ones? Children, who
are almost too young, give the class a partic-
ular colouring that is different from when a
majority of pupils are older.

4. What is the position of the children in 
their families? 

Are we faced with a class of just only chil-
dren, or are we dealing with children who
come from families, in which several children
live in one household? In the past, you would
have pupils from families with five children
or more in the class. Such children from rela-
tively large families bring special social skills
into the class community. Only children have
a different path ahead of them in this re-
spect and are more reliant upon a well-func-
tioning class community.

5. Is there a one-sided weighting of
temperaments? 

If a class community reaches a certain size,
say from twenty pupils upwards, it will sel-
dom be the case that a particular tempera-
ment predominates. However, a tempera-
ment may predominate and set the pace of
activity. If there is a group of real sanguines
in a class, the whole class will feel it. Like-
wise, if a solid group of phlegmatics is pres-
ent in the class, the teacher will notice it
quickly.

6. How are talents and gifts distributed?
This is a big subject. Thus, from Class four or
five onward, the individual talents and gifts
start to appear. They may be gifts of an intel-
lectual kind, for example, a lot of pupils who
are good at maths; or are there strong musi-
cal talents? Or, are there particularly sporty
types among the children or children with a
strong imagination, good painters? In a nut-
shell, the individualisation of gifts and their
emerging will affect the class community.

7. The parents and the parental homes 
In connection with what has been men-
tioned under point 6 above, the parents play
an important role. The question of how gifts
and talents are connected with heredity and
how this becomes more individual in the
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course of time is still a little researched area
in the art of education. The laws of heredity
from a spiritual scientific viewpoint were
portrayed in outline by Steiner in 1910/11 in
lectures in Nürnberg, Düsseldorf, Munich and
Basel (Erkenntnis und Unsterblichkeit, GA
69b, Dornach 2013). 

That is one viewpoint. Another is the cultural
milieu, in which the parental homes are em-
bedded. Yes, indeed, even the character of
the environment plays a role. Is it rather
urban or rural? Is the school in a city near a
university, or is the environment more indus-
trial? All these factors enter into the life of
the children and thereby into the class com-
munity.

8. To summarise all the above, does the 
class have rather an intellectual,
artistic or social character? 

These concepts are not to be taken too nar-
rowly. Nonetheless, this can be felt. Now it is
the task of the art of education to take into
account of all these viewpoints and to bring
about the individualisation of the pupils in a
socially harmonious way.

9. What arouses interest in the Class 
Community? 

If the pupils are older, from Class six on-
wards, it will be possible to observe which
subjects awaken enthusiasm. We have seen
classes that found Norse mythology boring,
but were on the edge of their seats learning
about the Greeks. Others have found only
the Romans somehow exciting. And when
the sciences are introduced from Class 6 on-
wards, what effect does that have?

Or is the class community interested, above
all, in all aspects of languages?

Of course, the interaction with the teacher
plays a major role, yet nonetheless, these in-

stances of their imaginations being “fired up
by the subject” are really noticeable.

With this background in mind the achieve-
ments of the class should be viewed in all
subjects.

10. The Biography of the Class
Obviously, having one class teacher through

to Class 7 will have quite a different impact
on a class community from having three dif-
ferent class teachers.

11. The Class Teacher
This whole study will be rounded off by look-
ing at the class teacher as well. Was the situ-
ation such that the abilities of the pupils
were able to unfold? Did the class teacher
have the right aptitudes to connect with the
class? Did he or she have their temperament
so much under control that all the pupils
could feel at home in the classroom? Was the
teacher there for the pupils and unfettered
by idiosyncrasies that are unhelpful in teach-
ing? And above all, was it possible to create a
climate of wanting to learn?

12. The Result
Once these parameters have been contem-
plated, a dynamic constellation (Gestalt) of
the soul-spirit nature of the class community
can be developed and comprehended.

What does such a Gestalt look like?

The result could look, for example, like this:
Class X has a sanguine-sporty keynote, not so
inward, not so artistic, but open and keen to
learn. In the class there are several really
bright sparks present, who, to some extent, set
the tone for how the others should behave.
The girls – in the minority – have this some-
what tomboyish, sporty manner in their inter-
actions with one another and with the boys.
They have no time for the finer points of liter-
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ature or for the fine arts, but are very open for
anything musical. The task with this class
would be to develop the more inward qualities
as well, for instance, in the history lesson.

Or like this: Class Y has a decidedly rough char-
acter. Several lads, not the most gifted, dictate
the manner of speaking and a lot of pupils are
unhappy about it. The girls are actually always
on the defensive. The talents are very scat-
tered, yet they do not come out, as there is a
kind of dictate of several lads who believe that
getting good results is not ‘cool’. Several pupils
do not feel at ease in this context. It will be
necessary to involve the ringleaders of this
rough way of speaking in the lessons through
specific tasks and by examining what they
have achieved on an ongoing basis so that the
way of speaking changes. A lot of pupils hope
for a different style in the lessons.

Or: Class XY has a decidedly aesthetic lean-
ing. There are a lot of blond, bright children,
well-behaved and well-mannered, great tal-
ents for drawing, painting and language.
There is a lovely balance between boys and
girls. The achievements of the class are above
average, despite the prevalence of a leisurely
atmosphere. All the teachers like coming to
this class, with the result that teachers need
to be sparing with their compliments for
them to avoid making them vain.

There is a lot of light in this class; a class play
should provide a bit of fire.

May these suggestions give a picture of how,
quite apart from looking at individual pupils,
the being of a class community can be ap-
proached.
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